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FEDUCATION IN BASIC INTERPERSONAL COMMUNICATION SKILLS

This paper describes a classroom program that has been developed
to teach students a variety of basic ;nterpersondl communication skillse
The fpcué of the proééam is on adding to the studeﬁt's repertoire of
skills in order to increase the flexibility of his interpersonal ccmmun-

ication and the range of his choices in relationshipse The thrust of.
/

~ the program is threefolds
/

1. Teéching a number of skills which students normally-
do not possesse

2, Providing cdnceptuél understanding of the skills as
well as behavioral learninge

3, Facilitating transfer of learning to the student's N
out-of-class relat1onsh1ps. »

The first section of the papeﬂ will describe ghe four frameworks «
taught in the program and the behaviors linked to each framework. The
second section describes the various methods by which the frameworks. and:
skills are taughte The concluding section discusses various streﬁgthé

and limitations of the programe-

1o Frameworks and Skills.

~

A. The Awareness Wheel;N
The first framework taught in the course is the Awareness Wheels

This framework helps the -student identify the many different kinds of
. B
information he has about himself. The framework is shown in Figure lo~

Sensation

" Acticns Intérpretations

Int ex&:‘o% Feel}ng

Figure 1, The Awareness Wheel.
1]
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The Awareness Wheel is basic to the entire program because it is the

pivot upon which the student learns to organize and use his self-informa-

tion. The framework is used in two ways: First, to help the student e
organize hié’self-information and increase his self-understanding; second,
to increase his choice about the information he wants to disclose to othérso
For this second use, six skills are taught to help the student .more
‘effeézively express his self-informatio;. The firsé skill taught'infcon-

junction with the Awareness Wheel is "speaking for self.! Substantial

.-emphasis is placed on this skill in order to help the student learn to ,

7

s

IR rT)

i'<:<:eptresponsibiI‘.i.tzyronr his own self-information (iece, his senqetipns,
thoughts, feelings, etcs), and to’incfgase his comfort in disclosingt;gif&
information. The other five skills help the student disclose each dimen-
sion of the Awareness Wheel, These'igills aréithe foliowing: .

2, Making sénse statedenté;”

3. Making interpretiﬁe statements,

4, Making feelirg statements.

5« Making intentions statementse -

o 6e Making action statementse
Be The Shared Meaning Process Framework.

This franeﬁork is taught to help the student increase the accuracy
of his commmnication with others and to provide him with a set of skills
.to increase his awareness of others. The Shared MEaning'Procesg is shown

in Figure 2, .

Statement Sender Receiver
1 Initial message : .
2 Restatement of message -
3 Confirmation of accuracy
or clarification .
4 ’ Restatement of message
etc. - etCO

Figure 2, The Shared Meaning Process.
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The, framework essentially describes a process by which accuracy of

.information exchange can be increased substantially, The goal of the

>
’

process is to insure that the message sent is equivalent to the message

- . , i
receiveds Specific skills involved in the process include: for the

sender, sending-a short, clear, direct message to Legin the process, and

confirming or clarifying messages; for the receiver, messages réflectiﬂg

back meaningé receiveds The focus of ,the framework is on teaching the

Cj/ student that toth the,sender and the receiver have responsibilities in-
communication. exchanges which are attempting to achieve accuracye
Ce The Communication Styles Frameworke

£

s

The Communication Styles framework 1is. a modified formulation,gf';he
Hill Interactionfuatrix developed by William Hill (1965) for analyzi@é‘

1nteract10n groups. Styles are described in terms of both the intentions.

typlcally associated with the style (ngﬁ?ézi) and the various behaviors

-

used in expressing the styles .
I

playful
sociable
friendly
polite
chit-chat

blaming
demanding

expending
elaborating

directing exploring
persuading searching
evaluating -pondering
| Sovearting //Swlictt \ Jefloceing
d 8 disclosing scting ——
efending direct eceiving o

honest
understanding
accepting
cooperative
responsive
supportive
sharing
carlng
lear

Figure 3, Intentions Representedlin Different Stylese

»
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_ The framework is used to, help etudentsridentify the kinds of cdémuniea-
tion alternatives they have and the kinds 6f impacts different, etyleéihave on
otherso Particular emphesis is placed on teaching students Style IV, which -
is a -new cogéunicatiop style for studenés. The specific behaviors used in
expressing Style IV are essentially those‘taught'earlier in the course..

In conjunction ;ith the communication styles framework, studeﬁ;s—aee

exposed to altermative communication patterns in order to clearly indicate

s

to them the interdependent nature of'communicationAwi;h others, Several
specific patterns that facilitate or hinder effective relationship,ﬁuildiﬁg,_r

are highlighted, including work pattern communication and several types of

1mpas se pat:terns .

D.. The 1 Count/You Count Framework.

The fourth-framework presented 15 the I Count/I Count You frgmgﬁggk;i

This framework bears some resemblance to the I'm 0K, You're OK pégsggéggie

_____— "developed in transactional analysise (Harris, 1967) However, it.diffegé
in two respectse First, more emphasie is placed en the role ef a peggap
and his responsibility in enhancing both his own and other's esteeﬁsf
Secondly, moré stress-ls placed on the 1mpact of communication in esteem
processese Again, skills used in expre551ng different counti;g patterns:
are drawn for those taught earlier in the program.

11, Learning Contexts and Modes.

- Both conceptual and experiemental learning are heavily emphasized in
the programe And both kinds of learning are involved in students' expere-

iences in the classroom and outside.
A, 1In-class experlences.

Learning of conceptual frameworks is facilitated by four methods in
the class: (1) mini-lectures presenting frameworks; (2) tape recordings.
illustrating the-frameworks in action; (3) class discussions conce;ping

the frameworks, and their use; (4) group discussions where students are




_required to use the frameworks in analyzing communication situationse
Typically these group discussions involve providing feedback to other,
group members concerning the kinds of comqunication behaviors'exhibfted
-during an exercise;

Skill learning is facilitated by two methods in the elass: 7(1)
smali,grqup exefc;ses; (2) pair exercisese Both types of exercises
are designed to help the student use specific-skills'aséociated with a
specific framewotk. Typicaily feedback is presented to the student
concernlng hls communication behavior during the exercise; the great
majority of the feedback is supplied by fellow students.

A typiézl exercise in the program is the fbllowing, after ;cudeu;s
have Iearnedrhaw to more—effeci;vely self disclose: Checking Out ‘Exer-
:éise,z Students pair up, preferably wdth someone they dontt know,veiia
well, Pairs are grouped into sets of thfee. Ins;ructor demonsttates:
various uses of the skill of cheeking out in the context of }etting:to
‘know a student, Particular attention is paid to showing how to get ‘to

i ‘knew sometﬁing about partner's feelings and intentions. Each pair then

7 ‘tries to get to know each other, using the skills of checking out and
disclosing self awafeqess. The pair engages in this discussion in the L
small groupy then after about 8 minutes receives feedback from. group

" members on the kinds of communication behaviors they were usinge All
three pairs discuss in front of the group and receive feedbaek_fromrthe

groupe
B, Out-of-class experiencese °

Conceptual learning out<of-class is facilitated by three methods:
(1) reading of a textbook, Alive and Aware; Improving -Commiinication in

x

Relationshipse* The book is described in an appendix to this paper; (2)

*Alive and Aware is an expanded and elaborated version of the book
currently used in the course,,The MCCP Couples Handbook, pub11shed by
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2nalysis of communication'situétions which students are r?quirgd_to’obsgrve;
(3) _ analysis of the student's own communication in out-of-class exercisese

Experiemental lggrniﬁg is facilitated by having the s;udent participat;,
in but-oé—cléss exerqises; whether with a classmate or with another p;rﬁnef
‘chosen by the student, The main-purpose of the out-of-class exercises is ‘
to increase the transfer of the student's skill learning to- his everyday

N relationéhips. |

Ce Evaluatione .

" Evaluation of student performance is based on his use of communication -
skills in tape recorded exercises assigned periodically during.the course N

" and on the analysis of communication behéviof,:both kis “own and othepigeéé—

‘

ple's, Thus, evaluation consists largely of the student's performghhévggr

- out-of=~class aSSignments, although several—bf theséaa;e "special" assign=-
- r’ ‘\ n
ment; with the student tape—recording hls own communzcation behavigi ‘and

r»\/

:gibvidiﬁg an analysis of it. < -

111, Strengths and Limitations.

/

The program has several significant strengthse First, it teaches

practical skills which students can learm. The classroom program is based

‘on the Minnesota Couples Communication Program, a8 program-developed ‘to-

téach married couples how to communicate more effectively. Results from-

’seVefal well.controlled studies indicate that the laégé majority pf )
~ couples do change their communication behavior, (Campbell, 1974; Miller,
7 1971; Nunnally, 1971; Sghwager & Conrad, i974) Less systematic research,\
also indicates substantial learning among students from the course, | ?
Second, the program combines heavy doses of experientially-based skill

,Iearning with substanéiZI conceptual learning, Thus, the student~;ea:gsr

Interpersonal Communication Programs,. Ince, Minneapolis, MNo 55454, Alive
and Aware will be avialable in summer, 1975, along with an instructor's ’
manual describing how- to -conduct the course, .
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not only a set of new cormunication skil.s but also a set of conceptual

frameworks to be*ter understand’ communication processes in generale. And

-

‘the frameworks provide the student with the concpetual btasis necessary to

-

. increase his communication flexibility‘and the range of his choices‘in
relationshipse ‘

Thlrd, the-close linkage between classroom and out-of-class e%perlenre
increases the transfer of student learning to°h1s everyday life., The skllls
‘and frameworks taught in the class are readily applicab'e outside the
claeErobd environment, and student's thomework! assignments facilitate

the ineorporagion of these skills and frameworks in the student's every-

’&’ay life.

Although the course has the significant strengths listed agpve;,;hégé--
' I
are also some important lipitationse First, class size must bé controlled,

N
o

Enrollment ‘should not exceed about 30 studentse This limitatlon will -
increase the:=cost of presenting the course. However, such a 51;2 1imita-
tion ;s no differeng than that required -in other experientially-oriented- 1
‘:élasees.‘i |
Second, the program is more effective‘when classes are conducted in-
two or three hour blocks of times The 45 or 50 minute time block,
characte;istic of most standard clasees, i§ simply too short, and éends to
disrupt the continuity of the student's ledrning experience.’ Specifically,.
7;ﬁe shorter classitends to result iﬁra feeling of rushing th;ough’exetcises
and feedback eisgussioﬁs.
Third,.a rather. substantial part of a quarteroor semester should be
devoted to the proéram. The skills and frameworks taught in the program
bu11d on each other so the full beneflt of the program requlres at least

one~half of a quarter, Certain of the Skllls have been successfully

taught in as little as two weeks of a course, but suchla short time has
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limited the range of skills taught, Also, it appears that spendidg ioo i.
little time on the program tends to decrease the transfer of learning td
thenstudent's everyday life, Presently, the program is being redesigned

" to enconpass a 30 hour time block within a coursee

Fourth instructors sometimes have difficulty presenting the programe

T

The basic focus’bf\;he program is on communication skills and processes,
but some instructors fiﬁd it difficult to focus student's atten;ion’oﬁ
siilfs and processes rather than on the content of the communication
“occurring in exercises. Further, §pme‘inseructors heve:diffieulty in

_ j. Aadapting to the role of a resource person who.movesefrom—group toxgroub
’dﬁring the class, ﬁelping students retain—d focus on comﬁunieatign,gkffié

and prdcesses.v Lastly, some instructors appear to be uncomfo:table with

the idea that students- themselves provide most of the feedback to each T

- “«

other, Vexertheless, our experyence with instructors with whom we have;

‘worked in presenting the program in family sociology and communication

classes indicates.that :most instructors cen adapt fairly readily to ;hé,

different kind of instructor role_}equired in presenting theoprogram%in
‘the classroome

For further information about pfesenting this basic communication

’

skills program in the classroom, write authors at:

Interpersonal Communication Programs, Ince - - .
2001 Riverside Avenue ) . o
Minneapolis,.Tinnesota 55454 %
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